Relationships, Sex and
Health Education policy
(from 2020)
St Margaret’s CE VA Primary School

So God created humankind in his
image, in the image of God he
created them. (Genesis I:27,
NRSV)
I have come in order that you
might have life—life in all its
fullness. (John 10:10, GNB)

Everyone will be treated with dignity as all people
are made in the image of God and loved equally by God.
All pupils have a right to an education which enables them to flourish and is set in a learning
community where differences of lifestyle and opinion (within that which is permissible under
UK law) are treated with dignity and respect; bullying of all kinds is eliminated; and where
they are free to be themselves and fulfil their potential without fear.

St Margaret’s actively promotes British values (democracy, mutual respect and
tolerance, individual liberty and rule of law) and Christian values (Faith, Hope
and Love). These values permeate the school’s ethos. All policies are applied
within this value context.
Approved by:

Full Governing Body

Next review due by:

March 2022 or earlier in light of new legislation

Date: March 2021
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1. Aims
The aims of relationships and sex education (RSHE) at our school are
to:
●
Provide a framework in which sensitive discussions can take
place. Where questions are asked, we shall endeavour to answer them
sensitively and appropriately to the child, their age and the context.
●
Prepare pupils for puberty, and give them an age appropriate and
positive understanding of relationships and the importance of health and
hygiene
●
Help pupils develop feelings of self-respect, confidence and
empathy.
We seek to create a culture where children can grow to be content, living
well in their own skin, and happy for others for the skin they’re in. This
happens best in a culture of love that accepts, forgives and keeps faith
with children and young people as they explore questions of identity and
selfhood. In creating a school environment that promotes dignity for all

and a call to live fulfilled lives as uniquely gifted individuals, pupils will be
equipped to accept difference of all varieties and be supported to accept
themselves and others as they are.
●
Create a positive culture around issues of relationships. This will
involve recognizing that two people who love each other can be in a
committed relationship and not be married, that families can take various
forms, e.g. mother and father present, step parents, foster carers, same
sex parents, grandparents as carers et cetera and all can provide a
loving and stable base. We seek to foster self-esteem, belonging and
acceptance in all of our children irrespective of their family base
●
Teach pupils the correct vocabulary to describe themselves and
their bodies.
Note: Sex education is taught in relation to the Science curriculum i.e.
the life cycles of mammals, reproduction in some plants and animals and
the changes experienced in puberty however an exploration of differing
sexual activity would serve to counter a primary school’s responsibility to
safeguard the latency of childhood. Therefore RSHE is NOT about the
promotion of sexual activity
2. Statutory requirements
As a maintained primary school we must provide relationships education
to all pupils as per section 34 of the Children and Social work act 2017.
We also work within statutory guidance from DfE relating to
Relationships, Sex and Health Education
https://assets.publishing.service.gov.uk/government/uploads/system/upl
oads/attachment_data/file/805781/Relationships_Education__Relationsh
ips_and_Sex_Education__RSHE__and_Health_Education.pdf
Relationships Education
54. The focus in primary school should be on teaching the fundamental
building blocks and characteristics of positive relationships, with
particular reference to friendships, family relationships, and relationships
with other children and with adults.
55. This starts with pupils being taught about what a relationship is, what
friendship is, what family means and who the people are who can
support them. From the beginning of primary school, building on early
education, pupils should be taught how to take turns, how to treat each
other with kindness, consideration and respect, the importance of
honesty and truthfulness, permission seeking and giving, and the
concept of personal privacy. Establishing personal space and

boundaries, showing respect and understanding the differences between
appropriate and inappropriate or unsafe physical, and other, contact –
these are the forerunners of teaching about consent, which takes place
at secondary school.
56. Respect for others should be taught in an age-appropriate way, in
terms of understanding one’s own and others’ boundaries in play, in
negotiations about space, toys, books, resources and so on.
57. From the beginning, teachers should talk explicitly about the features
of healthy friendships, family relationships and other relationships which
young children are likely to encounter. Drawing attention to these in a
range of contexts should enable pupils to form a strong early
understanding of the features of relationships that are likely to lead to
happiness and security. This will also help them to recognise any less
positive relationships when they encounter them.
58. The principles of positive relationships also apply online especially
as, by the end of primary school, many children will already be using the
internet. When teaching relationships content, teachers should address
online safety and appropriate behaviour in a way that is relevant to
pupils’ lives. Teachers should include content on how information and
data is shared and used in all contexts, including online; for example,
sharing pictures, understanding that many websites are businesses and
how sites may use information provided by users in ways they might not
expect.
59. Teaching about families requires sensitive and well-judged teaching
based on knowledge of pupils and their circumstances. Families of many
forms provide a nurturing environment for children. (Families can include
for example, single parent families, LGBT parents, families headed by
grandparents, adoptive parents, foster parents/carers amongst other
structures.) Care needs to be taken to ensure that there is no
stigmatisation of children based on their home circumstances and
needs, to reflect sensitively that some children may have a different
structure of support around them; e.g. looked after children or young
carers.
60. A growing ability to form strong and positive relationships with
others depends on the deliberate cultivation of character traits and
positive personal attributes, (sometimes referred to as ‘virtues’) in the
individual. In a school wide context which encourages the development
and practice of resilience and other attributes, this includes character
traits such as helping pupils to believe they can achieve, persevere with
tasks, work towards long-term rewards and continue despite setbacks.
Alongside understanding the importance of self-respect and self-worth,

pupils should develop personal attributes including honesty, integrity,
courage, humility, kindness, generosity, trustworthiness and a sense of
justice. This can be achieved in a variety of ways including by providing
planned opportunities for young people to undertake social action, active
citizenship and voluntary service to others locally or more widely.
61. Relationships Education also creates an opportunity to enable pupils
to be taught about positive emotional and mental wellbeing, including
how friendships can support mental wellbeing.
62. Through Relationships Education (and RSHE), schools should teach
pupils the knowledge they need to recognise and to report abuse,
including emotional, physical and sexual abuse. In primary schools, this
can be delivered by focusing on boundaries and privacy, ensuring young
people understand that they have rights over their own bodies. This
should also include understanding boundaries in friendships with peers
and also in families and with others, in all contexts, including online.
Pupils should know how to report concerns and seek advice when they
suspect or know that something is wrong. At all stages it will be
important to balance teaching children about making sensible decisions
to stay safe (including online) whilst being clear it is never the fault of a
child who is abused and why victim blaming is always wrong. These
subjects complement Health Education and as part of a comprehensive
programme and whole school approach, this knowledge can support
safeguarding of children.
Sex Education
We are not required to provide sex education but we do need to teach
the elements of sex education contained in the science curriculum.
Physical health and mental wellbeing:
90. The focus in primary school should be on teaching the
characteristics of good physical health and mental wellbeing. Teachers
should be clear that mental wellbeing is a normal part of daily life, in the
same way as physical health.
91. This starts with pupils being taught about the benefits and
importance of daily exercise, good nutrition and sufficient sleep, and
giving pupils the language and knowledge to understand the normal
range of emotions that everyone experiences. This should enable pupils
to articulate how they are feeling, develop the language to talk about
their bodies, health and emotions and judge whether what they are
feeling and how they are behaving is appropriate and proportionate for
the situations that they experience.

92. Teachers should go on to talk about the steps pupils can take to
protect and support their own and others’ health and wellbeing, including
simple self-care techniques, personal hygiene, prevention of health and
wellbeing problems and basic first aid.
93. Emphasis should be given to the positive two-way relationship
between good physical health and good mental wellbeing, and the
benefits to mental wellbeing of physical exercise and time spent
outdoors.
94. Pupils should also be taught the benefits of hobbies, interests and
participation in their own communities. This teaching should make clear
that people are social beings and that spending time with others, taking
opportunities to consider the needs of others and practising service to
others, including in organised and structured activities and groups (for
example the scouts or girl guide movements), are beneficial for health
and wellbeing.
95. Pupils should be taught about the benefits of rationing time spent
online and the risks of excessive use of electronic devices. In later
primary school, pupils should be taught why social media, computer
games and online gaming have age restrictions and should be equipped
to manage common difficulties encountered online.
96. A firm foundation in the benefits and characteristics of good health
and wellbeing will enable teachers to talk about isolation, loneliness,
unhappiness, bullying and the negative impact of poor health and
wellbeing.
Relationships, Health and Sex Education at St Margaret’s is taught
partly through the Science curriculum and partly through other subjects
such as Computing, P.E. and P.S.H.E.
The Science curriculum
106. At key stages 1 and 2, the national curriculum for science includes
teaching about the main external parts of the body and changes to the
human body as it grows from birth to old age, including puberty.
The Computing curriculum
107. The national curriculum for computing aims to ensure that all
pupils can understand and apply the fundamental principles and
concepts of computer science, including logic, algorithms and data
representation. It also covers e-safety, with progression in the content to
reflect the different and escalating risks that young people face as they
get older. This includes how to use technology safely, responsibly,

respectfully and securely, how to keep personal information private, and
where to go for help and support.
The P.E. curriculum
108. The national curriculum for PE aims to ensure that pupils develop
competence to excel in a broad range of physical activities, are
physically active for sustained periods of time, engage in competitive
sport and activities and lead healthy, active lives.
In teaching RSHE, we must have regard to guidance issued by the
secretary of state as outlined in section 403 of the Education Act 1996.
At St Margaret’s we teach RSHE as set out in this policy.
3. Policy development
This policy has been developed in consultation with staff, pupils and
parents. The consultation and policy development process involved the
following steps:
1.
Review – a member of staff or working group pulled together all
relevant information including relevant national and local guidance
2.
Staff consultation – all school staff were given the opportunity to
look at the policy and make recommendations
3.
Parent/stakeholder consultation – parents and any interested
parties were invited to attend a meeting about the policy
4.
Ratification – once amendments were made, the policy was
shared with governors and ratified
4. Definition
RSHE involves a combination of sharing information, and exploring
issues and values. It is lifelong learning about physical, moral and
emotional development. It is about understanding love as commitment
and valuing stable, loving relationships families have, promoting respect,
love, appreciation and care.
RSHE is not about the promotion of sexual activity.

5. Curriculum
Our curriculum is set out as per Appendix 1 but we may need to adapt it
as and when necessary.
We are taking into account the National Curriculum requirements, and
developing the curriculum in consultation with parents, pupils and staff,
taking into account the age, needs and feelings of pupils. If pupils ask
questions outside the scope of this policy, staff will endeavour to
respond in a sensitive, natural and age appropriate manner so the
children are appropriately informed and don’t seek answers from
inappropriate sources e.g. online.
For more information about our curriculum, see our curriculum map in
Appendix 1.
6. Delivery of RSHE
RSHE is taught within the personal, social, health and economic (PSHE)
education curriculum, Computing and P.E. Biological aspects of RSHE
are taught within the Science curriculum, and other aspects are included
in Religious Education (RE).
Pupils also receive stand-alone puberty sessions delivered by a trained
health professional. Parents are informed in advance of these sessions
and allowed to withdraw their children if they wish.
Relationships education focuses on teaching the fundamental building
blocks and characteristics of positive relationships including:
●

Families and people who care for me

●

Caring friendships

●

Respectful relationships

●

Online relationships

●

Being safe

.
These areas of learning are taught within the context of family life taking
care to ensure that there is no stigmatisation of children based on their
home circumstances (families can include single parent families, LGBT
parents, families headed by grandparents, adoptive parents, foster
parents/carers amongst other structures) along with reflecting sensitively
that some children may have a different structure of support around
them (for example: looked after children or young carers).

7. Roles and responsibilities
7.1 The governing board
The governing board will approve the RSHE policy, and hold the
headteacher to account for its implementation.
7.2 The headteacher
The headteacher is responsible for ensuring that RSHE is taught
consistently across the school, and for managing requests to withdraw
pupils from non-statutory components of RSHE (see section 8).
7.3 Staff
Staff are responsible for:
●

Delivering RSHE in a sensitive way

●

Modelling positive attitudes to RSHE

●

Monitoring progress

●

Responding to the needs of individual pupils

●
Responding appropriately to pupils whose parents wish them to be
withdrawn from non statutory components of RSHE
Staff do not have the right to opt out of teaching RSHE. Staff who have
concerns about teaching RSHE are encouraged to discuss this with the
headteacher.
All teachers are responsible for teaching RSHE at St Margaret’s.
7.4 Pupils
Pupils are expected to engage fully in RSHE and, when discussing
issues related to RSHE, treat others with respect and sensitivity.
8. Parents’ right to withdraw
Parents do not have the right to withdraw their children from
relationships education.
Parents have the right to withdraw their children from non- statutory
components of sex education within RSHE.
Requests for withdrawal should be put in writing using the form found in
Appendix 3 of this policy and addressed to the headteacher.
Alternative work will be given to pupils who are withdrawn from sex
education.

9. Training
Staff are trained on the delivery of RSHE as part of their induction and it
is included in our continuing professional development calendar.
The headteacher will also invite visitors from outside the school, such as
school nurses to provide support and training to staff teaching RSHE.
10. Monitoring arrangements
The delivery of RSHE is monitored by the headteacher through
monitoring arrangements, such as planning scrutinies, learning walks,
etc.
Pupils’ development in RSHE is monitored by class teachers as part of
our internal assessment systems.
This policy will be reviewed by the headteacher annually. At every
review, the policy will be approved by the governing body.

Appendix 1: Curriculum map
Relationships and sex education: Science curriculum insofar as it relates to R.S.H.E.

YEAR
GROUPS

TOPICS

Years One
and Two

●

Year Three
and Four

●
Life cycles of different living things e.g. mammals, amphibians, fish and birds
(Science)
●
Health and Wellbeing, Relationships, Living in The Wider World, Looking After
Yourself, Keeping Safe, Getting Along With Others (P.S.H.E.)
●
E safety (Computing)
●
Provision of opportunities for pupils to become physically confident in a way which
supports their health and fitness. Opportunities to compete in sport and other activities
build character and help to embed values such as fairness and respect (P.E.)

Year Five

●

Basic stages of a life cycle (Science)

●
Health and wellbeing, Relationships and Living in The Wider World- economic
wellbeing and being a responsible citizen (P.S.H.E.)
●
E safety (Computing)
●
Provision of opportunities for pupils to become physically confident in a way which
supports their health and fitness. Opportunities to compete in sport and other activities
build character and help to embed values such as fairness and respect (P.E.)

The process of reproduction of some plants and animals (Science)

●
Changes experienced in puberty (non-statutory Science, from which we allow
parents to withdraw their children if requested)
●
Health and Wellbeing, Relationships, Living in The Wider World, Anti Bullying/
Cool To Be Kind, Being Part Of A Community (P.S.H.E.)
●
E safety (Computing)
●
Provision of opportunities for pupils to become physically confident in a way which
supports their health and fitness. Opportunities to compete in sport and other activities
build character and help to embed values such as fairness and respect (P.E.)
Year Six

●
Know that living things produce offspring of their own kind (recognising that
offspring usually vary and are not identical to their parents)- Science
●
Health and Wellbeing, Relationships, Living in The Wider World, Children’s
Rights, Enterprise Skills (P.S.H.E.)
●
E safety (Computing)
●
Provision of opportunities for pupils to become physically confident in a way which
supports their health and fitness. Opportunities to compete in sport and other activities
build character and help to embed values such as fairness and respect (P.E.)

Appendix 2: By the end of primary school pupils should know
TOPIC

PUPILS SHOULD KNOW

Families
and people
who care
about me

●
That families are important for children growing up because they can give love, security and
stability
●
The characteristics of healthy family life, commitment to each other, including in times of
difficulty, protection and care for children and other family members, the importance of spending
time together and sharing each other’s lives
●
That others’ families, either in school or in the wider world, sometimes look different from
their family, but that they should respect those differences and know that other children’s families
are also characterised by love and care
●
That stable, caring relationships, which may be of different types, are at the heart of happy
families, and are important for children’s security as they grow up
●
That marriage represents a formal and legally recognised commitment of two people to
each other which is intended to be lifelong
●
How to recognise if family relationships are making them feel unhappy or unsafe, and how
to seek help or advice from others if needed

Caring
friendships

●
How important friendships are in making us feel happy and secure, and how people choose
and make friends
●
The characteristics of friendships, including mutual respect, truthfulness, trustworthiness,
loyalty, kindness, generosity, trust, sharing interests and experiences and support with problems
and difficulties
●
That healthy friendships are positive and welcoming towards others, and do not make
others feel lonely or excluded

●
That most friendships have ups and downs, and that these can often be worked through so
that the friendship is repaired or even strengthened, and that resorting to violence is never right
●
How to recognise who to trust and who not to trust, how to judge when a friendship is
making them feel unhappy or uncomfortable, managing conflict, how to manage these situations
and how to seek help or advice from others, if needed
Respectful
relationship
s

●
The importance of respecting others, even when they are very different from them (for
example, physically, in character, personality or backgrounds), or make different choices or have
different preferences or beliefs
●
Practical steps they can take in a range of different contexts to improve or support
respectful relationships
●
The conventions of courtesy and manners
●
The importance of self-respect and how this links to their own happiness
●
That in school and in wider society they can expect to be treated with respect by others,
and that in turn they should show due respect to others, including those in positions of authority
●
About different types of bullying (including cyberbullying), the impact of bullying,
responsibilities of bystanders (primarily reporting bullying to an adult) and how to get help
●
What a stereotype is, and how stereotypes can be unfair, negative or destructive
●
The importance of permission-seeking and giving in relationships with friends, peers and
adults

Online
relationship
s

●
That people sometimes behave differently online, including by pretending to be someone
they are not
●
That the same principles apply to online relationships as to face-to face relationships,
including the importance of respect for others online including when we are anonymous

●
The rules and principles for keeping safe online, how to recognise risks, harmful content
and contact, and how to report them
●
How to critically consider their online friendships and sources of information including
awareness of the risks associated with people they have never met
●
How information and data is shared and used online
Being safe

●
What sorts of boundaries are appropriate in friendships with peers and others (including in
a digital context)
●
About the concept of privacy and the implications of it for both children and adults; including
that it is not always right to keep secrets if they relate to being safe
●
That each person’s body belongs to them, and the differences between appropriate and
inappropriate or unsafe physical, and other, contact
●
How to respond safely and appropriately to adults they may encounter (in all contexts,
including online) whom they do not know
●
How to recognise and report feelings of being unsafe or feeling bad about any adult
●
How to ask for advice or help for themselves or others, and to keep trying until they are
heard
●
How to report concerns or abuse, and the vocabulary and confidence needed to do so
●
Where to get advice e.g. family, school and/or other sources

Appendix 3: Relationships Education, Relationships and Sex Education
(RSE) and Heath Education (RSHE) in Church of England Schools
RSHE Principles and Charter
The Church of England Education Office faith-sensitive and inclusive approach to
Relationships Education, Relationships and Sex Education1(RSE) and Health Education
(RSHE) is underpinned by two key biblical passages:
So God created humankind in his image, in the image of
God he created them. (Genesis I:27, NRSV)
I have come in order that you might have life—life in all its
fullness. (John 10:10, GNB)
Everyone will be treated with dignity as all people are made in the image of God and loved
equally by God.
All pupils have a right to an education which enables them to flourish and is set in a
learning community where differences of lifestyle and opinion (within that which is
permissible under
UK law) are treated with dignity and respect; bullying of all kinds is eliminated; and where
they are free to be themselves and fulfil their potential without fear.

Some key principles
The Church of England’s Pastoral Advisory Group has set out some principles for living well
together, accommodating difference and diversity within churches2, especially in relation to
LGBTI+ people, which provide helpful context and principles for schools.
Church of England schools should ensure that their
RSHE3
curriculum protects, informs and nurtures all pupils. It
should
clearly differentiate between factual teaching (biology,
medicine, the law, marriage, different types of families and
the
composition of society) and moral teaching about
relationships
and values, recognising that the distinction can be easily
blurred and there needs to be discernment about the
manner
in which this is taught within a moral (but not moralistic)
framework.

1 Where,

after consultation with parents and carers, primary schools decide to include elements of sex
education in their curriculum.
2
www.churchofengland.org/sites/default/files/2019-02/PAG-PP-website.pdf
3 The rest of this document uses RSHE to indicate either Relationships Education, Relationships and Sex
Education and Health Education as determined by the school context.
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RSHE should ensure that children are able to cherish themselves and others as unique and
wonderfully made, keep themselves safe and able to form healthy relationships where they
respect and afford dignity to others4. It will provide pupils with the knowledge that will
enable them to navigate and contextualise a world in which many will try to tell them how to
behave, what to do and what to think. It will help them to develop the skills to express their
own views and make their own informed decisions. This is a responsibility that should
normally be shared between parents and school.
All schools and academies are required to act within the requirements of the law, including
the Equality Act of 20105. The Church of England welcomes, supports and expects the
teaching of Relationships and Health Education in all Church of England primary schools. It
is up to each primary school to decide whether they wish to choose to teach some aspects
of Sex Education but we encourage schools (following consultation with parents) to offer
age- appropriate provision. In Church of England secondary schools Relationships, Sex and
Health Education will be taught. In all schools where Sex Education is taught parents will
have the right to withdraw their children from that part of the curriculum ‘other than as part
of the science curriculum’.6
All schools should approach RSHE in a faith-sensitive7and inclusive way. Such an
approach should seek to understand and appreciate differences within and across the
teachings of the faith and other communities the school serves. It should afford dignity and
worth to the views of pupils from the faith and other communities represented in the school
as part of ensuring that the Equality Act of 2010 is applied in the school. It should
recognise that there is no hierarchy of protected characteristics in the Equality Act and that
sometimes different protected characteristics can be in tension as they cannot necessarily
be equally protected at all times.
4SIAMS

Evaluation Schedule, page 11. Available at
Act 2010. Available at www.legislation.gov.uk/ukpga/2010/15/contents
6 Relationships Education, Relationships and Sex Education (RSE) and health education 2019. Available at
www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-healtheducation page 18 paragraph 49.
7 The use of this term draws on Dr Jo Sell’s her recent research ‘Relationships and Sex Education: Giving voice
to young people of different faiths and none in regard to faith-sensitive relationships and sex education’, which
is due to be published by UCL.
5Equality
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A CHARTER FOR FAITH SENSITIVE AND INCLUSIVE RELATIONSHIPS EDUCATION,
RELATIONSHIPS AND SEX EDUCATION (RSE) AND HEALTH EDUCATION (RSHE) 8

In [organisation’s name] we seek to provide Relationships Education, Relationships and
Sex Education (RSE) and Health Education (RSHE), which will enable all pupils to flourish.
We commit:
1. To work in partnership with parents and carers. This will involve dialogue with parents
and carers through all stages of policy development as well as discussing the resources
used to teach their children and how they can contribute at home. It must, however, be
recognised that the law specifies that what is taught and how it is taught is ultimately a
decision for the school.
2. That RSHE will be delivered professionally and as an identifiable part of PSHE. It will
be led, resourced and reported to parents in the same way as any other subject. There will
be a planned programme delivered in a carefully sequenced way. Staff will receive regular
training in RSHE and PSHE. Any expert visitors or trainers invited into the school to enhance
and supplement the programme will be expected to respect the schools published policy for
RSHE.
3. That RSHE will be delivered in a way that affords dignity and shows respect to all
who make up our diverse community. It will not discriminate against any of the protected
characteristics in the Equality Act9and will be sensitive to the faith and beliefs of those in the
wider school community. RSHE will seek to explain fairly the tenets and varying
interpretations of religious communities on matters of sex and relationships and teach these
viewpoints with respect. It will value the importance of faithfulness as the underpinning and
backdrop for relationships. It will encourage pupils to develop the skills needed to disagree
without being disagreeable, to appreciate the lived experience of other people and to live
well together.
4. That RSHE will seek to build resilience in our pupils to help them form healthy
relationships, to keep themselves safe and resist the harmful influence of
pornography in all its forms. It will give pupils opportunities to reflect on values and
influences including their peers, the media, the internet, faith and culture that may have
shaped their attitudes to gender, relationships and sex. It will promote the development of
the wisdom and skills our pupils need to make their own informed decisions.

8 RSHE

is used to indicate either Relationships Education, Relationships and Sex Education and Health
Education as determined by the school context since, after consultation with parents and carers primary schools
may decide to include elements of sex education in their curriculum.

9 The

protected characteristics are age, disability, gender reassignment, race, religion or belief, sex, sexual
orientation, marriage and civil partnership and pregnancy and maternity.

© The Church of England Education Office November 2019

5. That RSHE will promote healthy resilient relationships set in the context of character
and virtue development. It will reflect the vision and associated values of the school,
promote reverence for the gift of human sexuality and encourage relationships that are
hopeful and aspirational. Based on the school’s values it will seek to develop character within
a moral framework based on virtues such as honesty, integrity, self-control, courage, humility,
kindness, forgiveness, generosity and a sense of justice but does not seek to teach only one
moral position.
6. That RSHE will be based on honest and medically accurate information from reliable
sources of information, including about the law and legal rights. It will distinguish
between different types of knowledge and opinions so that pupils can learn about their bodies
and sexual and reproductive health as appropriate to their age and maturity.
7. To take a particular care to meet the individual needs of all pupils including those
with special needs and disabilities. It will ensure that lessons and any resources used
will be accessible and sensitive to the learning needs of the individual child. We
acknowledge the potential vulnerability of pupils who have special educational needs and
disabilities (SEND) and recognize the possibilities and rights of SEND pupils to high quality
Relationships and Sex Education.
8. To seek pupils’ views about RSHE so that the teaching can be made relevant to their
lives. It will discuss real life issues relating to the age and stage of pupils, including
friendships, families, faith, consent, relationship abuse, exploitation and safe relationships
online. This will be carefully targeted and age appropriate based on a teacher judgment about
pupil readiness for this information
in consultation with parents and carers.

